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Assessment domains
⬧ Science (major focus)
⬧ Reading
⬧ Mathematics
⬧ Learning in the Digital World (LDW)
• Computational problem solving
• Self-regulated learning (to be reported in 2027)

Questionnaires
⬧ Students
⬧ Principals

What PISA 2025 assesses



Latvia



International trend (OECD area)
Figure I.1.15
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Global Science Talent Pool 
Share of students achieving Science Proficiency Levels 5-6
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Language matters – share of students who don’t speak the language of 
the test at home
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In 2025, about 33% of students in Latvia did not 
speak the language of the PISA test at home 

This was only 11% in 2022, when the PISA tests 
was offered in more than one language



Language matters – performance in reading and language spoken at 
home

300

350

400

450

500

550

A
u

st
ra

lia

A
u

st
ri

a

B
el

gi
u

m

C
an

ad
a¹

Sw
it

ze
rl

an
d

C
h

ile

C
o

lo
m

b
ia

C
o

st
a 

R
ic

a

C
ze

ch
ia

G
e

rm
an

y

D
en

m
ar

k

Sp
ai

n

Es
to

n
ia

Fi
n

la
n

d

Fr
an

ce

U
n

it
ed

 K
in

gd
o

m

G
re

ec
e

H
u

n
ga

ry

Ir
el

an
d

Ic
el

an
d

Is
ra

e
l³

It
al

y

Ja
p

an

K
o

re
a

Li
th

u
an

ia

Lu
xe

m
b

o
u

rg

La
tv

ia

M
ex

ic
o

N
et

h
er

la
n

d
s¹

N
o

rw
ay

¹

N
ew

 Z
e

al
an

d
¹

P
o

la
n

d

P
o

rt
u

ga
l

Sl
o

va
k 

R
ep

u
b

lic

Sl
o

ve
n

ia

Sw
ed

en

Tü
rk

iy
e

U
n

it
ed

 S
ta

te
s²

Speak the language of the test at home Do not speak the language of the test at home

In 2025, students in Latvia who did not speak the language of the test at home scored 84 
points less than the other students – the difference was 39 points in 2022
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The Changing Landscape of Reading Performance
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• Affected tasks include : reading tasks involved 
longer texts, higher-level processes, such as 
evaluating and reflecting, Integrating multiple 
pieces information

• The instances of "hasty readers" almost 
doubled since 2018



Computational problem-solving



Computational problem solving units
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Figure I.2.4

Most students perform higher in computational problem-solving than in other domains
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Opportunity for all



Where equity and quality go together
Strength of socio-economic gradient and share of 15 year-olds at or above proficiency Level 2 in scienceFigure I.2.10
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SOCIO-ECONOMIC GAP

Latvia
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quarters of the 
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School socio-economic status and performance



Science to make sense of the world



Students beliefs in science - epistemic profiles
Figure I.3.o1
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Aligning resources with needs



Perceived shortages of education staff and material Table I_edushort_2sc 

Table I_staffshort_2sc
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When schools lack resources, learning suffers 
Shortage of education staff and material resources, and science performance Figure I.4.19
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49% (39% 29% (25%) 72% (39%) 23% (21%) 26% (27%) 19% (24%) 44% (33%) 36% (32%)
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Digital resources



Digital time can take up a big part of the school day
Table I.B1.4.2

0

1

2

3

4

5

6

7

R
w

an
d

a
D

u
sh

an
b

e 
(T

aj
ik

is
ta

n
)

U
kr

ai
n

ia
n

 r
eg

io
n

s 
(1

7 
o

f 
2

7)
D

en
m

ar
k

A
ze

rb
ai

ja
n

K
u

rd
is

ta
n

 R
eg

io
n

 (
Ir

aq
)

La
tv

ia
B

u
lg

ar
ia

In
d

o
n

es
ia

Fi
n

la
n

d
Ic

el
an

d
V

ie
t 

N
am

Th
ai

la
n

d
Le

b
an

o
n

Sw
ed

en
A

u
st

ra
lia

A
rm

en
ia

K
en

ya
It

al
y

N
ew

 Z
e

al
an

d
*

U
zb

ek
is

ta
n

N
o

rw
ay

*
K

az
ak

h
st

an
A

rg
en

ti
n

a
Sl

o
va

k 
R

ep
u

b
lic

R
o

m
an

ia
U

n
it

ed
 A

ra
b

 E
m

ir
at

es
M

au
ri

ti
u

s
K

yr
gy

zs
ta

n
C

am
b

o
d

ia
M

o
n

go
lia

Si
n

ga
p

o
re

C
ze

ch
ia

D
o

m
in

ic
an

 R
ep

u
b

lic
Li

th
u

an
ia

P
ar

ag
u

ay
P

h
ili

p
p

in
es

P
o

la
n

d
N

et
h

er
la

n
d

s*
M

o
ld

o
va

C
h

in
es

e 
Ta

ip
ei

N
o

rt
h

 M
ac

ed
o

n
ia

Is
ra

e
l

C
o

lo
m

b
ia

K
o

so
vo

Es
to

n
ia

U
ru

gu
ay

O
EC

D
 a

ve
ra

ge
C

o
st

a 
R

ic
a

Sw
it

ze
rl

an
d

H
o

n
g 

K
o

n
g 

(C
h

in
a)

Ec
u

ad
o

r
C

an
ad

a*
M

ex
ic

o
C

ro
at

ia
Q

at
ar

M
ac

ao
 (

C
h

in
a)

H
u

n
ga

ry
P

o
rt

u
ga

l
G

er
m

an
y

A
u

st
ri

a
Lu

xe
m

b
o

u
rg

M
al

ay
si

a
P

er
u

A
lb

an
ia

*
El

 S
al

va
d

o
r

C
h

ile
B

el
gi

u
m

B
ra

zi
l

K
o

re
a

Sa
u

d
i A

ra
b

ia
P

al
es

ti
n

ia
n

 A
u

th
o

ri
ty

M
o

n
te

n
eg

ro
G

e
o

rg
ia

G
re

ec
e

Ja
p

an
Sp

ai
n

Se
rb

ia
Jo

rd
an

Za
m

b
ia

Tü
rk

iy
e

M
al

ta
Fr

an
ce

U
n

it
ed

 K
in

gd
o

m
B

-S
-J

-Z
 (

C
h

in
a)

M
o

ro
cc

o
Sl

o
ve

n
ia

G
u

at
em

al
a

Ir
el

an
d

B
ru

n
ei

 D
ar

u
ss

al
am

Learning activities at school Leisure at schoolHours

Hours device use for learning at school

Hours device use for leisure at school



Use of AI and mean performance in science
Figure I.4.17
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Performance in science and use of digital devices for learning
Figure I.4.5
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Performance in science and use of digital devices for leisure
Figure I.4.6
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When attention drifts, learning suffers
Distraction from digital devices and science performance Figure I.4.8
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Student performance in science, by frequency of AI use for schoolwork
Figure I.4.13
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Students learn best in caring environments



Students with a growth mindset, by gender
Figure I.3.7
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Change in students who apply additional effort when work 
becomes challenging between PISA 2022 and PISA 2025 Figure I.3.4
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Change in students who disagree that school has done little to 
prepare them for adult life between PISA 2022 and PISA 2025 Figure I.3.28
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Change in students who disagree that learning new things 
is boring between PISA 2022 and PISA 2025 Figure I.3.2
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Students' sense of belonging, by gender
Figure I.3.24
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Students' exposure to bullying
Figure I.4.29
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Students’ exposure to cyberbullying
Figure I.4.30
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Students’ exposure to bullying and science performance
Figure I.4.31
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Family support is fading
Change between 2022 and 2025 in family support Table I.B1.4.122
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Family support matters for learning
Change in science performance associated with a one-unit increase in family support index; OECD averageFigure I.4.25
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Score-point difference
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someone in their family) do the following with them at least once a week
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